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PROFESSIONAL TRAINING OF SECURITY SPECIALISTS:
DYNAMICS AND MODELS

The paper examines dynamics and models of the professional training of security specialists.
In the paper the structure of professional training for security specialists and its components are
studied: professionally adaptive component; cognitive and competence-based component; self-
actualization component; motivational and activity-based component; value-based component.
Graduates who successfully complete the training program should be equipped to tackle
professional challenges across various domains of professional activity. These domains encompass
various roles: organizational and managerial, research, expert, supervisory, design, service and
operational, production and technological, as well as inspection and audit roles. Key competencies
for a graduate are identified, irrespective of the specific direction or training profile: political and
social competencies; competencies for organizing life in a multicultural society; communication
mastery competencies; competencies for life in the information society; lifelong learning
competencies. Professional training for security specialists enables the development of a
comprehensive model for managing their professional education with such interrelated blocks as the
following: target block; methodological block; content-functional block; criterion-diagnostic block;
formative block; effective/outcome block. Every block is analyzed in its impact on professional
training for security specialists. It is concluded that professional training of security sector
specialists which is characterized by a number of features, such as the emergence and
implementation of modernization changes with a goal response to various threats; introduction of
international standards aiming to improve the respective governmental bodies and agencies needs its
further examination.

Key words: security, security specialists, professional training, professional training of
security specialists, components of professional training for security specialists, professional
challenges, domains of professional activity, key competencies, model for managing the
professional training for security specialists.
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MMPOPECIMHA MIJITOTOBKA ®AXIBIIIB
3 BE3IIEKU: IMHAMIKA TA MOJIEJII

VY craTTi pO3rIIHYTO AMHAMIKY Ta MOJEN mpodeciifHol miaroToBku ¢axiBiiB 3 Oe3neku. Y
poOOTI TOCTI/KEHO CTPYKTYpYy mnpodeciiiHoi miarotoBku ¢axiBmiB 3 Oe3meku Ta ii CKIIAHOBI:
npodeciiHO-aIanTariiHui KOMITOHEHT; KOTHITHBHO-KOMIICTCHTHICHUN KOMITOHEHT;
caMOaKTyali3aiiHui KOMIIOHEHT; MOTHBAIIHHO-TisUIbHICHUY KOMITOHEHT; I[IHHICHUH KOMIIOHEHT.
3a3HayeHo, 110 BUIIYCKHUKHM, SIKI YCHIIIHO MPOMIIIM MpOrpamMy HaBYaHHS, IMOBHUHHI OYTH I'OTOBI
nonatu mpodeciiiHi BUKIMKKA B pi3HUX cdepax mpodeciiinoi nismbHOCTI. Lli chepu oxomiroroTh
Pi3H1 poJIi: OpraHi3aniiHO-ylpaBIiHChKI, JOCTITHUIIbKI, €KCIIEPTHI, HarJIs10B1, IPOEKTHI, CEPBICHO-
orepauiiiHi, BUpOOHUYO-TEXHOJIOTIYHI, a TaKOXX IHCHEKIiHI Ta ayauTopchki poii. BusHaueHo
KIIFOYOB1 KOMIIETEHIIi BUITYCKHUKA, HE3AJEKHO BiJi KOHKPETHOIO HAmpsMy Yd MOpodiuTo
MIJTOTOBKH: TOJITHYHA Ta COILiaJIbHA KOMIIETEHTHOCTI; KOMIIETEHI] MI0/I0 OpraHi3allii >KUTTS B
MOIKYJIbTYPHOMY CYCIUJIBCTBl; KOMYHIKATHBHI KOMIIETEHINT; KOMIETEHTHOCTI ISl JKUTTA B
1H(popMaLIfHOMY CYCHJIbCTBI; KOMIETEHLIi HaBYaHHS BIPOJOBXK XUTTS. IIpodeciiiHa miaroroBka
(daxiBiiB 3 0e3MeKU T03BOJISIE POZPOOUTH KOMILJIEKCHY MOJIEINb YIPaBIiHHA IXHBOIO MPOdECiitHOO
OCBITOIO 3 TAKMMU B3a€MOITIOB’ I3aHUMU OJIOKAMH, SIK: IITLOBUI OJIOK; METOJUYHHK OJIOK; 3MICTOBO-
GyHKLIOHATBHUM  OJIOK;  KpUTepialbHO-TIarHOCTUYHUN  O5ok;  (opmyrounii  Oi0k;  OJOK
epexTuBHOCTI/pe3ynbraTy. KoxkeH OJOK aHami3yeTbCsl LIOJ0 HOro BIUIMBY Ha Hpodeciiny
HiATOTOBKY CHEliajicTiB 3 Oe3neku. 3po6ieHO BUCHOBOK Mpo mpodeciiiHy miaroToBky ¢axiBiiB
CEKTOpY OE3MeKH, sKa XapaKTepU3YEThCS HHU3KOK OCOOIHMBOCTEW, TaKMX SIK: BHHUKHEHHS Ta
BIIPOBA/DKEHHSI MOJEpHI3aLIMHUX 3MIH 3 METOI0 pearyBaHHs Ha pI3HOMAaHITHI 3arposu;
3aMpoBa/KEHHS] MDKHAPOJHUX CTAaHJAPTIB, CIPSAMOBAHMX HA BJOCKOHAJEHHS BIINOBIIHUX
Jep>)KaBHUX OPTaHiB, M0 MOTPeOye MOAATBIIOTO JOCIIKEHHS.

Knwuosi cnoea: 6e3nexa, ¢axiBii 3 Oesneku, mnpodeciiiHa miAroroBka, mnpodeciiina
miarotToBka (axiBiiB 3 Oe3MeKd, KOMIOHEHTH MpodeciiiHoi miaAroToBku (HaxiBIiB i3 Oe3mekw,
npodeciiiHi BUKIUKH, chepu mpodeciifHol NisIbHOCTI, KJIYOBI KOMIIETeHIIi{, MOJENb YIpPaBIiHHS
npodeciiHO0 MATOTOBKOIO (haxiBIliB 3 OE3MEKH.

The formulation of the problem. In addressing contemporary challenges within the
professional activities and training of security specialists, there is a growing need to cultivate a
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specific set of competencies. These competencies empower specialists to act effectively in given
conditions and attain a requisite level of professional training, enabling successful adaptation to
evolving circumstances. This, in turn, ensures the effective execution of professional tasks amid
various challenges, including situations of uncertainty, along with a preparedness for both vertical
and horizontal job rotations.

Analysis of recent research and publications. The problem of professional training for
specialists in the security sector has been the target of attention for a number of Ukrainian and
foreign researchers. For example, specific issues related to the training of personnel for security
public agencies, have been investigated by O. Fedorenko, O. Panfilov, I. Pavlovsky, L. Petrova, M.
Telelym and others. The foreign experience of professional training for specialists in the security
sector has been analyzed based on the research of W. Hughes, A. Cordesman, A. Hess, and others.
But still, the problem of professional training for specialists in the security sector contains many
unresolved issues. Therefore, studying its current state and conducting a detailed analysis of trends
has allowed identifying patterns in the modernization of professional training for specialists in the
security sector in Ukraine.

The aim of the paper. The aim of the paper is to examine dynamics and models of the
professional training of security specialists.

The main body of the paper and the obtained results. The professional training of security
specialists is conceptualized as the development of an integrative personality quality. This quality
encompasses professional adaptability, cognitive activity, and professional competence. It also
entails a desire for personal and professional self-realization, a sense of social responsibility for
professional actions, and a values-based attitude towards the profession. Furthermore, it presupposes
the readiness and ability to instigate change and act effectively in emergency situations that disrupt
societal vital activities.

The structure of professional training for security specialists encompasses the following
components:

1. Professionally Adaptive Component. This component is characterized by its ability to
respond flexibly to changing circumstances. It enables adaptability to various social groups and
facilitates mobility within the professional sphere.

2. Cognitive and Competence-Based Component. This component incorporates the
cognitive activity of the individual, emphasizing the speed and flexibility of thinking processes. It
encourages an orientation toward the independent development of professional competencies.

3. Self-Actualization Component. Reflecting personal needs and the readiness for activity,
this component underscores a specialist's commitment to self-realization and continual improvement
within the professional sphere and in life overall.

4. Motivational and Activity-Based Component. This component underscores a focus on the
chosen professional activity, the capacity to make informed decisions in situations of risk and
uncertainty, and a heightened awareness of social responsibility for one's professional actions.

5. Value-Based Component. This component involves a profound appreciation for the social
significance of professional activity, emphasizing an acute awareness of the safety of people's lives
as a paramount professional value.

In summary, the alignment of higher education with the goal of training professional
specialists caters to both the sustainable development needs of society and the individual's interests.
The professional training of security specialists is a comprehensive, multi-faceted personality trait
encompassing professional-adaptive, cognitive-competence, self-actualization, and motivational-
activity components that contribute to the development of professional competencies.
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Competence, as a complex integrative quality of an individual, is grounded in a broad
understanding of the socio-professional landscape. It provides individuals with the capability to
execute specific activities and becomes evident through their manifested actions.

Furthermore, this quality is not a static attribute acquired once and for all; rather, it is a
dynamic mental construct within the framework of an individual's personality. It demands
continuous meaningful renewal and development in response to changes and requirements in the
professional field.

The imperative of training competent specialists capable of addressing tasks related to
individual, state, and societal security is a matter of governmental concern. In the realm of personnel
training for the security sector, a pivotal emphasis is placed on developing specialists in the field of
national security. Nowadays the modern labor market requires significant and rapid changes in the
educational process of higher education. The formation of relative qualities under specific
conditions of study can ensure future professional mobility of security specialists and their ability to
life-long learning [5].

Graduates who successfully complete the training program should be equipped to tackle
professional challenges across various domains of professional activity. These domains encompass
organizational and managerial, research, expert, supervisory, design, service and operational,
production and technological, as well as inspection and audit roles.

Consequently, graduates are expected to acquire specific competencies, the integrated
mastery of which will position them as competent specialists. In line with the concept of key
competencies, every individual in the modern world, beyond their specialized knowledge and skills,
is expected to be well-versed in a range of social, economic, political, and other issues that extend
beyond the confines of their direct job responsibilities.

Sharovarova O. and Morozov A. emphasize that during their study, students must acquire
social skills corresponding to the defined goals and results of teaching [6]. The researchers speak
about formation of «soft» skills, such as: skills for solving conflict situations, skills for interpersonal
communication, intercultural communication, adaptability, flexibility, creativity, critical thinking,
managerial decision-making skills, leadership qualities, media literacy [1]. Foreign literature
provides a plethora of lists and classifications of competencies [7]. According to one such
classification, key competencies for a higher school graduate are identified, irrespective of the
specific direction or training profile:

- political and social competencies. This includes the ability and willingness to collectively
make decisions, take personal responsibility for individual and group actions, constructively resolve
conflicts, and participate in enhancing the functioning of democratic institutions;

- competencies for organizing life in a multicultural society. It involves acceptance and
respect for the characteristics of individuals from diverse national, religious, and linguistic groups;

- communication mastery competencies. This incorporates skills in both oral and written
communication, including proficiency in foreign languages;

- competencies for life in the information society. It encompasses the confident use of
modern technologies and a critical approach to information received through media channels and
Internet resources. As O.Kobylianskyi and S. Dembitska mention modern specialist must not only
know occupational health and safety legislation, industry requirements for ensuring safety and
the process of professional activity, but also be able to find the information necessary to
perform production tasks [4, p. 18];

- lifelong learning competencies. It determines the readiness and ability to learn
continuously, both in the professional sphere and in public and personal life.
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It is important to acknowledge that researchers’ efforts to formulate a specific list of key
competencies for the professional training of students in higher education institutions often result in
an extensive range of these competencies.

In recent decades, Ukrainian science has witnessed the emergence of numerous
classifications of key competencies [2]. The State Education Standards for higher education
articulate the requirements for mastering basic educational training programs through a delineation
of competencies: general cultural, general professional, and professional competencies.

This diversity of competencies signifies a shift in the educational paradigm from a
disciplinary and knowledge-centric approach to the training of individuals for a productive life in its
broadest sense. From this perspective, the competency-based approach to education, despite its
implementation challenges, ensures alignment with the current reality of socio-economic life and the
potential for social development.

In the realm of quality control measures for training, which has gained widespread adoption
in higher education institutions, including those preparing security specialists, various innovative
forms include:

- standardized test with a creative task. This involves a test format incorporating a creative
assignment;

- case method. This method entails guided discussions led by a teacher on real problem
situations related to professional activity;

- project method. It is implemented through independent project development by students
(individually or in groups), offering solutions to socially significant problems tied to professional
activity. It mandates a creative report or presentation;

- portfolio assessment. This method serves as a means to record, accumulate, and assess
individual achievements, allowing for the tracking of a student's progress in the educational process;

- rating assessment system. This system determines a student's place in a group ranking,
considering not only educational accomplishments but also various forms of educational activity,
such as participation in conferences and scientific publications.

A theoretical exploration into the essence, structure, functions, and principles of professional
training for security specialists enables the development of a comprehensive model for managing
their professional education.

The model for managing the professional training of specialists in the field of security
encompasses the systematic interaction of interrelated blocks:

1. Target Block. It outlines the goals and objectives of the simulated educational process.

2. Methodological Block. It encompasses methodological approaches, general and specific
principles guiding the training process.

3. Content-Functional Block. It encompasses the concept, components, and functions
integral to professional training.

4. Criterion-Diagnostic Block. It addresses criteria, indicators, and levels of professional
training, along with psycho-diagnostic tools for assessing the training level.

5. Formative Block. It involves pedagogical conditions for professional training, such as the
educational environment, participants in the educational process, stages, forms, methods, and means
of training.

6. Effective/Outcome Block. It represents the outcome of the simulated educational process.

A brief overview of each of these blocks is provided below.

1. Target Block. The effectiveness of the learning process hinges on the degree to which
educational goals and targets are achieved. The goal serves as the central construct that shapes all
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other components in the learning process, fostering their interdependent functioning and ensuring
process integrity. In contrast to traditional teaching, which centers on mastering the fundamentals of
science—represented by knowledge, skills, and abilities—modern didactics methodologically relies
on personal and competency-based approaches. This shift orients pedagogical activities toward
more intricate, personally, and socially significant learning goals [3]. Consequently, pedagogical
goal setting undergoes a radical transformation. Goals are specified, and a «tree of goals» is
developed, outlining the phased implementation of general and specific goals, which are then
compared with the intended results, with the learning outcome being diagnosed.

The simulated educational process for training specialists in the field of security is aimed at
shaping their professional competence. Professional competence is both the process and result of
interaction between the subjects of the educational process. It contributes to the elevation of the
professional competence level and the development of personal qualities in specialists. Aligned with
this overarching goal, the tasks for its realization are defined, including:

1) the cultivation of professional adaptability in students, encompassing the ability to build
relationships without conflict and resistance to stress;

2) formation of cognitive activity. This involves fostering the intellectual ability, learning
capacity, and the readiness and ability for self-learning among students;

3) development of personal self-realization. This aims at cultivating personal self-realization,
independence, and a positive self-concept in individuals;

4) formation of social responsibility. This entails instilling in students the ability to set goals,
a predominance of internal and external positive motives for educational and professional activities;

5) formation of value-based attitude towards the profession. This focuses on cultivating a
high appreciation for the significance of professional activity among security specialists,
emphasizing its importance for society.

2. Methodological block incorporates methodological approaches and principles for
implementing the presented model. According to the system approach (as proposed by V.G.
Afanasyev, 1.V. Blauberg, V.N. Sadovsky, E.G. Yudin, etc.), professional training is conceptualized
as a system comprising an integral set of structural components. The principle of system integrity
underscores the integration and self-sufficiency of the object under consideration, characterized by a
complex internal structure in relation to its environment.

3. Content-Functional Block. This block encompasses the definition, structural
components, and functions of professional training for specialists in the field of security. The
system-forming components of the model heavily rely on the meaningful interpretation of the core
concept of «professional training». Professional training, within this model, is defined as an
endeavor focused on shaping integrative personality qualities. These qualities include professional
adaptability, manifested cognitive activity, and professional competence. It also involves fostering
the desire for personal and professional self-realization, assuming social responsibility for
professional actions, adopting a value-based attitude towards the profession, and presupposing the
readiness and ability to adapt to changes in the professional sphere and respond effectively to
activities in emergency situations that disrupt human living conditions.

Professionally Adaptive Component. This initial component of professional training ensures
a person's professional adaptation under changed social, socio-economic, socio-cultural conditions,
as well as individual life circumstances. It is directly based on the general cultural and professional
competencies that a specialist masters in an educational organization during the learning process,
methodologically structured on a competency-based approach. Given the psychologically traumatic
and extreme factors associated with the professional activities of security sector specialists,

110
TEOPETUYHI TA MPUKNAOHI THEORETICAL AND APPLIED ISSUES
MNMANTAHHA OEPXABOTBOPEHHA Bunyck 31 Issue OF STATE-BUILDING



OEPXABHA CITYXXBA CIVIL SERVICE

developing specific adaptive behavior stereotypes in situations of risk and uncertainty becomes both
professionally and vitally significant for students.

Cognitive-Competence Component. The educational orientation towards fostering
appropriate competencies necessitates students to transcend rote memorization and reproductive
mastery of educational material. This shift signifies a departure from the non-evaluative
memorization of disciplinary knowledge without an understanding of its connection to professional
activity. Attaining these didactic objectives relies on the implementation of technologies and
methods of active learning. This approach involves the utilization of forms and methods that do not
solely rely on the teacher providing information and the students reproducing a set of educational
material. Instead, it fosters the active cognitive engagement of students and their independent
acquisition of knowledge—a demonstration of agility in the learning process. In essence, active
learning methods contribute significantly to the formation of students' cognitive activity, a
fundamental personal quality necessary for fostering the ability and willingness to continually
enhance their professional expertise.

Self-Actualization Component manifests at the level of an individual's personal self-
realization. This component provides a sense of satisfaction from one's activities, the opportunity to
showcase and develop one's abilities, and the implementation of various life programs within the
context of professional activities.

Motivational-Activity Component. The motivational-activity component entails a
concentration on the chosen professional activity. It involves the ability and readiness to make
professional decisions in situations of risk and uncertainty, coupled with a profound awareness of
high social responsibility for one's professional actions. Social responsibility is evident in the
individual's implementation of processes related to professional adaptation and personal self-
realization. There is a continual awareness of responsibility for professional choices, the evaluation
of professional actions, and business activities, all viewed through the lens of their social
significance and meaning.

Value Component is rooted in value orientations, emphasizing the axiological significance of
professional activity as both a process and a personally significant outcome. For security
personnel—such as rescuers, firefighters, fire safety inspectors, etc., within the Ministry of
Emergency Situations—value guidelines are shaped by the traditions of the rescue and fire service,
the norms and rules of professional ethics, as well as personal beliefs and attitudes aligned with the
professional mentality in the field of life safety. Values and ideals serve to determine motivation and
regulate the socially significant activities of security specialists in the course of their duties.

Axiological Component. The axiological component is underpinned by leading professional
values, such as the paramount importance of ensuring the safety of people's lives, the preservation
of life and health, and the safeguarding of material and cultural values from the impact of various
emergency factors. The instillation of these values occurs in the learning process through the
application of an axiological approach, a method gaining deeper understanding and widespread
application in educational practice.

4. Criterion-Diagnostic Block. This block encompasses criteria, indicators, and levels of
relevant competency development, along with psycho-diagnostic tools for assessing the level of
their formation. The criteria for the development of students’ professional competencies and
corresponding indicators include:

1) professional adaptability which involves indicators such as personal adaptive potential,
the ability to build non-conflict relationships, and stress resistance;

2) cognitive activity revealed through indicators of intellectual ability, learning capacity,
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readiness, and ability for independent study, analysis, generalization and development, as well as the
mastery of new technologies;

3) personal self-realization. The indicators include personal self-actualization, independence,
and a positive self-concept;

4) social responsibility. Indicators encompass internality, goal-setting, and motives for
educational and professional activities.

5) axiological component. This includes indicators such as value orientations, value attitude
towards the profession, and the assessment of the significance of professional activity for society.

5. The Formative Block addresses the pedagogical conditions necessary for the
development of professional competence, covering the educational environment, participants in the
educational process (students and teachers), stages, forms, methods, and means for developing
professional competencies. Key pedagogical conditions include:

1) ensuring targeted activities of participants in the educational process to develop
professional competencies of specialists in the field of security;

2) implementation of subject-subject interaction between the participants in the educational
process.

3) creating situations of individual choice that contribute to the development and self-
development of the individual, fostering self-learning;

4) implementation of targeted formation of constructive learning motivation, combining
motives for cognition and goal achievement;

5) updating the professional mobility of all participants in the educational process involved
in the professional training of students.

The formation of professional competencies cannot be confined solely to the educational
process; the overall organization of the educational process and the educational environment of the
institution play a crucial and decisive role. The characteristics of the educational organization, as
highlighted earlier, become paramount in this context.

As established earlier, the key distinction of competencies lies in their inclusion of not just
knowledge, skills, and abilities but also the readiness and ability to apply them in both theoretically
predictable and non-standard situations within professional activity. Consequently, there is a need to
enhance traditional methods of assessing the quality of student training by introducing innovative
forms, methods, and types of control. Such innovative forms of learning quality control include
standardized tests, the case method, the project method, portfolio assessments, rating systems,
among others.

6. Outcome Block. The outcome block of the model encapsulates the result of the modeled
process, e.g. the formation of professional competencies of specialists in the field of security. This
formation is comprehended as both the process and the result of interaction among the subjects of
the educational process within an educational institution. It contributes to the elevation of the level
of professional competence and the development of personal qualities in specialists. This process is
carried out through the implementation of pedagogical conditions grounded in the principles, forms,
means, and methods of the teaching process presented in the model. In summary, the model of
professional training for specialists in the field of security, developed through a theoretical analysis,
represents a systemic interaction of target-oriented, methodological, content-functional, criterion-
diagnostic, formative, and outcome blocks.

Conclusions and prospects for further research. Professional training of security sector
specialists is characterized by a number of features, such as the emergence and implementation of
modernization changes with a goal response to various threats; introduction of international
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standards aiming to improve the respective governmental bodies and agencies.

Successful organization of professional training in security involves the use of interrelated
approaches (competent, fundamental, system-active, subject-active, integrated-developmental,
creative-inventive, anticipatory, etc.) taking into account the peculiarities of the training of security
specialist (knowledge and practice, professional culture, general culture, etc.), which directs
students to combination of high internal motivation of specialists; development of general, special
and integrated competences in accordance with the requirements of the National Framework of
Qualifications and the security sector standards.

Prospects for further scientific exploration are research possibilities in creative application of
best foreign experience for Ukrainian higher education institutions with the aim of improving the
system of professional training of specialists in the security sector.
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